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UNICEF KENYA

SEXUAL EXPLOITATION AND ABUSE

TRAINING OF TRAINERS

PART A: MANUAL 
Overview

Sexual Exploitation and Abuse was highlighted as a key concern in the recent Rapid Assessment of Gender Based Violence (GBV) during the Post- Election Violence in Kenya, conducted, January – February 2008
. One of the recommendations was to:

· Train all camp-based staff in GBV prevention and response standards as well as on the Secretary General’s Bulletin on Protection from Sexual Exploitation and Abuse (SEA) by United Nations (UN) staff and partners and establish mechanisms for reporting and service delivery.

To that end, UNICEF, UNFPA and other members of the GBV sub-cluster, have developed a strategy to minimise SEA; a key element of which is a training of trainers programme. 

Training Objectives:

This manual has been designed to provide sufficient information for participants to conduct training sessions for staff from their own, and other, organisations on SEA. The aim is to build the capacity of ‘humanitarian workers
’ to recognise, prevent and respond to cases of SEA in the current emergency. The ultimate goal is the mainstreaming of SEA prevention programmatically and structurally within organisations. 

At the end of each session, participants will be asked to reflect on the training materials and methodology for review at the end of the training. Participants will also be encouraged to share best practice and exercises in order to enhance the training.

The exercises and information contained below is adapted from a number of sources, notably from the Interagency Training for Focal Points on Protection from Sexual Exploitation and Abuse by UN Personnel and Partners, Facilitators Manual; UNICEF Training of Trainers on Gender-Based Violence: Focusing on Sexual Exploitation and Abuse; Darfur Humanitarian Response: Training of Trainers Manual Prevention of Sexual Exploitation and Abuse (UNFPA); Prevention of Exploitation and Abuse in  the Kenya Refugee Programme: A Guide for Trainers (IRC). Other SEA resources are 

available from the following websites: http://ochaonline.un.org/HumanitarianIssues/ProtectionfromSexualExploitationandAbuse/tabid/1204/Default.aspx and http://www.humanitarianreform.org/Default.aspx?tabid=521
The original manual was tested in training workshops carried out in Nairobi, Kisumu, Eldoret and Nakuru during March and April 2008. Thanks is due to all participants and facilitators (James Karanja- UNHCR, Mendy Marsh – UNICEF/CCF, Ariana Pearlroth – OCHA) who provided valuable feedback on the current manual, and also to the GBV sub-cluster and UNFPA for supporting and facilitating the process.

Tracy Vaughan Gough, 6th May 2008 


KEY CONSIDERATIONS FOR FACILITATORS

ADAPTED FROM Monitoring Children’s Rights: A Toolkit for Community-Based Organizations

Canadian Coalition for the Rights of Children

The role of a facilitator is very important during a group discussion or workshop. A facilitator should never forget their roles and responsibilities, which include:

· Always remain neutral!! Your role as a facilitator is to facilitate the discussion of others, your own personal opinions and priorities must be put aside.

· Be positive and try to go into a workshop with energy and genuine enthusiasm!

· Ensure that the participants feel welcome and are encouraged to participate.

· Always remember the objectives of the meeting.

· Try not to let one or two people dominate the discussion, provide an opportunity for everyone to participate.

· After a group discussion has finished, try to summarize the discussion before moving on the next topic or agenda item.

· It is your responsibility to prepare the agenda and follow it.

· Always listen carefully to what others have to say.

· Guide and encourage the groups’ participation.

· Always observe your group, if energy or interest levels are low, change gears, do an energiser or take a small break.

· Always stay in communication with your group, ensure that the information presented is clear and that people are ready to move forward. Do not always wait for someone to ask a question, observe body language and facial expressions.

· Create a comfortable and safe environment for participants.

· Be prepared to handle people with different opinions or situations of conflict. Ensure that the tone is always respectful and that while people may disagree, everyone should feel safe and welcome to participate.

· Be aware of the different backgrounds of the participants and design a process that reflects different contributions and be aware of ‘sensitive’ issues that may require attention.
· Ensure you are organized. Participants will lose confidence if there aren’t enough handouts; if PPT projectors are not working properly; if tea and coffee is late! 

· Lastly, take the opportunity to continue your own learning. Participants often have insights, experiences and opinions that challenge your own. Be open.
AGENDA
Timings are not included as the subjects covered tend to generate a lot of discussion. Depending on interest and the environment in which they work, one group of participants may need extra time on a subject than others. That flexibility is built into the training by dividing it into sequential units. The first half (Day One) focuses on the context of SEA and the second half (Day Two) is designed to be action-oriented so that individuals, organisations as well as groups of organisations can work on how they can minimise SEA happening.

	DAY ONE

	Session 1

Session 2
	Introductions and Overview

Concepts: Power and Gender

	BREAK

	Session 3
Session 4
	Gender-Based Violence 
Sexual Exploitation and Abuse (SEA)

	LUNCH

	Session 5

Session 6
	Protection and Human Rights

Background to PSEA

	DAY TWO

	Session 7

	Prevention of SEA

	BREAK

	Session 8
	Prevention and Response Mechanisms

	LUNCH

	Session 9
Session 10
	An Action Plan

Training Methodologies (optional)


	Resources Required
	Number

	Name Tag Holders
	30-40 (as per no. of participants)

	Index cards
	30-40 (as per no. of participants)

	Flip chart
	1 (2 if possible)

	Marker pens
	3

	Post-it notes
	3 sets

	Masking tape/Blu-tack
	

	Note pads and pens
	30-40 (as per no. of participants)

	Laptop and LCD projector, speakers (if showing film)
	1 set

	DVDs; To Serve with Pride (download from www.ochaonline.un.org

No excuses (FilmAid Int’l)
	1, plus extra to distribute

	Handouts
	


DAY ONE

SESSION 1: INTRODUCTIONS AND OVERVIEW
OBJECTIVES:

This session will introduce participants to one another, build rapport and create an open working environment for the training workshop. 
It will provide an opportunity to go through the training objectives and programme and address fears and expectations about the material and outcomes.
1.1: INTRODUCTIONS

PPT SLIDES # 1-2
· Welcome and acknowledge individuals commitment to attending the course. 

· Ideally a senior official (humanitarian or governmental) should open the training with a short speech highlighting the need to strengthen responses to SEA and asserting his/her organizations commitment to PSEA

· Trainers introduce themselves first using the same format as the participants. Explain that you would like everybody to introduce themselves by answering the following questions: 

· How would you like to be known?

· Who do you work for?

· What is your role?

· What did you want to be when you were 10 years old?

· Exercise: Name Game to learn each others names

· The group stands in a circle. 
· Each participant thinks of an adjective, beginning with the same letter as their name, to describe themselves and gives themselves a new name: e.g. Terrible Tracy. 

· One by one each participant shouts out the new name: Terrible Tracy and everyone repeats it. 

· Then, one participant calls out someone else’s “new name” and walks towards them to occupy their space. The person, whose name has been called then calls out someone else’s “new name” and walks towards them before the first person reaches them.
· Handout Name-tags

1.2: GROUND-RULES, FEARS AND EXPECTATIONS

· Go over domestic issues such as:

· Location of bathrooms, timing of breaks and meal-times

· Establish a set of ground rules by participants suggesting appropriate training behaviour
· Write ground-rules on a flip-chart and display. 

· Ensure that confidentiality is included and that information about SEA cases should not include identifying details. 
· Exercise: Fears and Expectation
· In pairs, participants share their fears and expectations about the workshop and the material. They choose the most important of each– write them on a post-it note and put it on two different areas of the wall.  

· Everyone does a gallery-walk to review the expectations and fears.

· The facilitator should address the fears verbally and go through any of the expectations that will not be met during the workshop, in advance of presenting the objectives and agenda so that all participants know what to expect during the two-day training.
1.3: WORKSHOP OVERVIEW

PPT SLIDES # 3-4
RESOURCES: HANDOUT # 1: AGENDA; HANDOUT #2 PRE-TEST
· Present the objectives as per the Powerpoint. 
Notes:

To train trainers sufficiently so that they can:

· Understand SEA and PSEA

· Conduct PSEA trainings

· Understand and explain basic protection concepts;

· Understand and recognize power differentials;

· Analyze power relations in the context of gender; 

· Provide guidance on how organisations can minimise sexual exploitation and abuse/deal with cases;

· Explain dynamics related to aid workers and sexual exploitation and abuse

· Distribute the agenda and go through it together.
· Explain that this training covers the various elements of sexual exploitation and abuse that they, as senior staff members and trainers need to know when training colleagues and when putting in place measures to minimise SEA. They will be provided with the materials necessary for conducting their own trainings. 

· IMPORTANT: Because this is a training of trainers, at the end of each session, participants are invited to comment on the training methodology, to recommend alternative pedagogical approaches and exercises.  

· Handout the PRE-TEST and ask each participant to fill it in individually, keeping it until the end of Day 2 when they will have a chance to revise it. 
SESSION 2: CONCEPTS AND CONSEQUENCES

OBJECTIVES:
This session will enable participants to describe the differential power and gender dynamics that affect vulnerability to abuse and exploitation
Participants will be able to differentiate gender and sex 

PPT SLIDES # 5-7

RESOURCES: Pre-prepared Index cards – Trainers can use HANDOUT # 3
2.1: Power and Vulnerability
· EXERCISE: Power Walk. 

· Bring the participants to a large space where they can stand side by side in a line and have room to take 25 large steps forward.

· Give each participant an index card with one of the Power Walk characters written on it. (Add additional ones as appropriate). Ask the participants not to let anyone else know the character that they are representing.

	DISTRICT CHIEF
	SCHOOL TEACHER (FEMALE)

	LEADER OF A YOUTH GROUP  (FEMALE)
	GIRL WITH PHYSICAL DISABILITY

	DISTRICT CHILDRENS OFFICER
	COMMUNITY LEADER (FEMALE)

	COMMUNITY LEADER (MALE)
	UN AID WORKER

	VILLAGE ELDER 
	VOLUNTEER WITH CHURCH GROUP

	GIRL IN PROSTITUTION
	MARRIED GIRL (AGE 16)

	OLD MAN
	GRANDMOTHER (CARETAKER OF ORPHANS

	MEMBER OF PARLIAMENT (FEMALE)
	POLICE OFFICER

	NGO WORKER (FEMALE)
	PROVINCIAL CHILDRENS OFFICER

	TRADITIONAL BIRTH ATTENDANT
	VILLAGE HEALTH WORKER (MALE)

	DISTRICT AGRICULTURAL OFFICER (MALE)
	VILLAGE SHOPKEEPER

	LEADER OF YOUTH GROUP (MALE)
	HOMELESS STREET BOY

	ORPHANED BOY (13 YEARS)
	ORPHANED GIRL (13 YEARS)

	UNCLE (CARETAKER OF ORPHANS)
	ADULT MALE SOLDIER

	PRIMARY SCHOOL BOY (12 YEARS)
	INTERNATIONAL HUMANITARIAN WORKER

	PRIMARY SCHOOL GIRL (12 YEARS)
	GIRL LOOKING AFTER SICK MOTHER AND SIBLINGS

	MARRIED GIRL (16 YEARS)
	DEMOBILISED BOY SOLDIER (15 YEARS)

	 WOMAN WHOSE HUSBAND DIED OF AIDS (30 YEARS)
	UNEMPLOYED BOY (17 YEARS)


· Tell participants that they will hear a series of statements. 
· For every statement to which the character they are representing could answer “yes”, they should take one large step forward.  
· If a statement does not apply to their character, they should just stay where they are.
· Sometimes they may not be sure whether a statement applies to them, and should just take their best guess.


· At the end of the statements, the participants will be fairly spread out. They should remain in place and in character for a debriefing.
· Debriefing:

· Ask everyone to stay where they are. Starting in the back, ask each person to say his or her character.

· Ask a few people at the back of the room:  “How did you feel? What was it like to be at the back of the room?” Ask a few people at the front: “How did you feel? What was it like to be in the front of room? You may also ask a few people in the middle. 

· Invite the rest of the group to also comment on what has happened.

· State: “All of these statements are about power or access to power. 

· Discuss POWER. 

· Power is the ability to influence or control.  It includes access to decision-making processes.
· Ask: “Those who felt strong or powerful, why did you feel powerful?”
· Ask: “Those who did not, why not.  For those in the back, why do you think you were in that position?”
· What things give people power?: money, position, authority, gender.

· What things contribute to abuse based on power inequalities: vulnerability, poverty, breakdown in social structures (such as during displacement), lack of legal protection, impunity for perpetrators, culture, gender beliefs.
· Ask: “Where are the primary school girl and primary school boy (or orphaned girl and orphaned boy)? Are they in the right place?” [Elicit gender impact on power.]
[Sometimes, some characters end up much further in front or remain much further behind than expected for their character. Ask the person concerned or the group to comment on the position that the character reached; e.g. if the 12-year old girl with a disability is near the front, invite some discussion about this to correct any mistaken ideas that such a person ordinarily wields a lot of power and influence.]

· Power can also be used in positive ways but the potential for abuse is there.  Those who have less power in relationships are always more vulnerable to abuse.
· Ask: “In Kenya are these the people [indicate the people at the front] that have power? Who else has power?” Government, men, adults, police, military etc…?
· Explain: The reason we start with this exercise is because violence and exploitation are almost always linked to power. Those who have more power can exploit and abuse others. Those who have the least power – and very often they are women and children, especially girls – are most likely to be exploited and abused.

2.2: DEFINING  GENDER AND SEX

PPT SLIDES # 8
RESOURCES: HANDOUTS # 4 GENDER AND SEX 
· Explain that power is an inherent factor influencing gender relations and gender-based violence. Introduce the concepts of gender and sex

· Exercise: Defining Gender and Sex.

· Divide the group into women and men: Each group is given a flipchart and are asked to write words or phrases that can be used to describe the opposite sex. Each group looks at the other and then in plenary, identify which can only be attribute to women and which can only be attributed to men. The only differences are those related to reproductive differences (women give birth/breastfeed etc. men can be fathers). All of the other descriptions relate to gender assumptions based on our backgrounds and environments. This exercise highlights the difference between gender and sex.  Show the PPT slide with the definition.

· Ask participants to read the Gender and Sex Handout and shout out the answers in plenary. 

· In plenary, ask:

· Did any statements surprise you?

· Do the statements indicate that gender is inborn or learned?

· Can gender expectations be harmful to both men and women? In which ways?

Notes:

· Gender is a social construct; while sex is a biological construct.

· Gender is learnt by individuals in different societies and not inborn.

· Gender roles vary greatly in different societies, cultures and historical periods: women in every country experience both power and oppression differently.

· Gender expectations and values are intrinsically linked to inequalities in power between men and women i.e. access to education, money, decision-making structures

· Age, race, and class are also major factors which determine our gender roles 
· Gender roles can change; sex cannot – it is fixed.

· Gender expectations can be harmful to both men and women (e.g. men cannot show emotion; girls cannot go to school). 

· Men and women are both responsible for creating, maintaining and changing gender beliefs.

SESSION 3: GENDER-BASED VIOLENCE

OBJECTIVES:

This session will ground sexual exploitation and sexual abuse within the context of power and GBV and enable participants to identify contributing factors related to the humanitarian context.

3.1: UNDERSTANDING GENDER BASED VIOLENCE IN THE CONTEXT OF POWER 
PPT SLIDES #9-15
RESOURCES: HANDOUT # 5 GBV FACTS AND STATISTICS
· Introduce the topic of Power and Gender-Based Violence. 
· In plenary try and flesh out a definition of GBV and then compare with that on the PPT. Outline that there is sexually instigated violence against women as well as other forms not necessarily related to sexual abuse. 

· Include a definition of violence: 

“Violence encompasses, but is not limited to, the following: physical, sexual and psychological violence occurring within the general community”

· Facilitator solicits the difference between physical, sexual and psychological violence

· Physical: where there is a physical injury such as wife beating

· Sexual: where the violence is directly related to the sexual organs of the survivor – breast and genitals – beating, cutting, rape etc.

· Psychological: where no ‘physical’ harm may have occurred, but the act has a negative effect on the mental status of the survivor – girls being seen as less important and not allowed to go to school, economic abuse, forced marriage

Examples of sexually instigated abuse

· Rape:  both inside and outside marriage 

· Sexual assault

· Attempted rape

· Sexual harassment

· Female genital cutting

· Forced prostitution 

· Sexual exploitation and abuse

Other forms of Violence against women.

· Domestic violence

· Confinement

· Early/forced marriage

· Dowry abuse

· Widow ceremonies

· Punishments directed at women for defying cultural norms

· Denial of education

· Facilitator should point out that Men and boys can also be the targets of abuse, usually committed by other men, but women and girls are affected disproportionately

· In plenary, identify 1. some of the causes and contributing factors of GBV and 2. the consequences. 

CAUSES & CONTRIBUTING FACTORS RELATED TO GBV:

Notes: What are some causes and contributing factors to gender-based violence?

· Gender inequality

· Power imbalances between men and women

· Male attitudes of disrespect towards women including the lack of respect for the human rights of women and girls

· Unquestioned assumptions about appropriate and inappropriate male and female behaviour

· Desire for power and control

· Using violence against women as a weapon of war, for power/control, to instill fear

· Collapse of traditional society and family support systems

· Cultural and traditional practices

· Religious beliefs

· Poverty

· Boredom, lack of services, activities and programs

· Loss of male power role in the family community, trying to reassert control

· Legal justice systems silently condoning violence against women and girls

· Insufficient laws against gender based violence

· Impunity for perpetrators
· [for SEA] Loneliness of aid workers separated from their families

· Lack of awareness of what is prohibited/unethical

· Lack of awareness of the right to free aid under numerous aid programmes
CONSEQUENCES OF GBV:

Notes

There are many consequences of GBV, can you name some of these?
· Health – injury, disability, or death. STDs and AIDS. Injury to the reproductive system including menstrual disorders, childbearing problems, infections, miscarriages, unwanted pregnancies, unsafe abortions. Depression, leading to chronic physical complaints and illnesses. FGM, resulting in shock, infection, excessive bleeding or death, and longer-term affects such as emotional damage, including anger, fear, resentment, self-hate, and confusion. Loss of desire for sex and painful sexual intercourse. Difficult pregnancy and labour, chronic pain and infection and infertility 

· Emotional, social and psychosocial – Emotional damage including anger, fear, resentment and self-hate. Shame, insecurity, loss of ability to function and carry out daily activities. Feeling of depression and isolation. Problems sleeping and eating. Mental illness and thoughts of hopelessness and suicide. Gossip, judgments made about the victim, blaming the victim, treating the victim as a social outcast. Victim reluctant to participate in public life. 

· Explain: “Gender-based violence (GBV)” is defined as violence that is committed as a result of gender-based power imbalances.  Because of their subordinate status, women and girls are the primary victims.  GBV may be physical, sexual, psychological, economic or socio-cultural. The problem of GBV becomes particularly acute during conflict and displacement.  GBV is a world-wide problem that has reached shocking proportions.

· HANDOUT # 5: STATISTICS, FACTS AND ATTITUDES 

· ASK: Do any statements surprise you?

Notes:

Participants often comment on the widespread nature of GBV and the shocking statements and actions taken related to GBV.

· Explain: This training is focusing on the specific topic of sexual exploitation and abuse by UN, NGO and other aid workers: sexual exploitation and abuse (SEA), which is a specific form of GBV. 

· Anyone can commit sexual exploitation and abuse. 

· Those with more power are more likely to perpetrate; those with less power are vulnerable to becoming victims.

· Aid workers and peacekeepers virtually always have more power over those we are there to serve. 
· The responsibility for maintaining proper relationships lies with those who have the power.
SESSION 4: SEXUAL EXPLOITATION AND ABUSE

PPT SLIDES # 16- 18
OBJECTIVE:

To ensure participants understand the basic concepts related to sexual abuse and exploitation.
4.1: INFORMED CONSENT 
· EXPLAIN: We have already addressed several key concepts: 
· The issue of power and the differential power relationships between some members of a community and others and how that can influence one’s ability to exploit. 

· The different meanings of gender and sex and how gender roles contribute to the way we behave, interact and treat one another.

· Violence and how it can be physical, sexual, economic and psychological, and that it can be perpetrated through asserting power and control.

· Issues surrounding gender based violence (physical, mental or social abuse directed at a person on the basis of gender or sex) as well as contributing factors and consequences

· ASK: What do people understand by the meaning of informed consent?

· EXPLAIN: INFORMED CONSENT
· Consent is a mutual agreement. Informed consent means making an informed choice (i.e. an individual is aware of all his/her options and is able to make a decision without coercion) freely and voluntarily by people in an equal power relationship. E.g. acts of GBV occur without consent. 

· NB. Children (people under the age of 18) and individuals who are mentally challenged, are deemed unable to give informed consent for acts such as FGM, marriage, sexual relationships etc.
· It is important to appreciate the meaning of informed consent because in terms of sexual exploitation, people may ‘agree’ to engaging in transactional sex (i.e. exchanging sex for food, items, grades etc.). Their ‘agreement’, however, may not be informed. They may not know that aid is provided freely, or that aid workers engaging in such practices are guilty of misconduct and should be reported. 
4.2: SEXUAL EXPLOITATION AND SEXUAL ABUSE

· ASK: In plenary, what do people understand by the term sexual abuse? 

· Go through the definition together as displayed on the PPT slide, section by section.  
Sexual Abuse – actual or threatened physical intrusion of a sexual nature, whether by force or under unequal or coercive conditions.

· It refers to “actual or threatened”.  This means it is not necessary for a sexual act to have occurred, it is sufficient if it has been threatened or an attempt has been made;
· “physical intrusion” – the definition requires some kind of physical element;
· “of a sexual nature”

· whether by “force”, or whether under “unequal conditions” or whether under “coercive conditions” – the definition covers any one of these 3 circumstances.  This means it does not have to be a situation of force; sexual abuse can also occur where there is psychological coercion or there are simply unequal conditions, which again highlights the notion of power and vulnerability. 

· ASK: In plenary, what do people understand by the term sexual exploitation? 

Sexual Exploitation– any actual or attempted abuse of a position of vulnerability, differential power or trust, for sexual purposes, including, but limited to, profiting monetarily, socially or politically from the sexual exploitation of another. 

· Note that it refers to any “actual or attempted” abuse.  This means it is not necessary for a sexual act to have occurred, it is sufficient if an attempt or a proposition is made.  Asking for sex, whether it is provided or not, constitutes sexual exploitation
· “abuse” is a key word in the definition. 

· Abuse of a “position” of “vulnerability”, a position of “differential power”, or a position of “trust”.  
· An abuse of any of these three elements can lead to sexual exploitation.  Note that the definition is not simply describing someone being in a position of vulnerability or differential power or trust and having sex but is covering the situation when that position is ABUSED.
· “for sexual purposes”  
· In short, this is the definition.  Any act that falls within these terms constitutes sexual exploitation.  But the definition provides further elaboration by saying:
· “including, but not limited to” – so this is an addition…

· “profiting” “monetarily” or profiting “socially” or profiting “politically” 

· from the sexual exploitation of another. 
· This means that even if someone is not directly involved in the sexual act (or the attempted sexual act) but profits from it in one of these 3 ways, then his/her conduct also constitutes sexual exploitation.  

· Exercise: In small groups try and identify some examples of sexual exploitation in the current environment. Write them on a flipchart. 

Examples: 

· Teacher demanding sexual favours to give good grades to a pupil; 
· Driver developing a sexual relationship in return for free rides in an NGO car; 
· Community leader refusing to advocate for an IDP unless the mother promises he can marry her daughter                   

· Discuss: 

· Ask participants if they have you seen or experienced SEA in their work? 

· What did they do? What did they fear? 

· What could they have done?
· Exercise: in four groups, identify the consequences of SEA for: the victim; the community; the perpetrator; the organization. Go through in plenary.
	Consequences of sexual exploitation and abuse



	[For the victim]:

 - physical harm

 - pain, trauma

 - psychological harm

 - STDs; HIV/AIDs

 - infertility

 - stigmatisation

 - loss of reputation

 - shame, guilt

 - fear, confusion, depression

 - death, self harm 

 - rejection by spouse/family

 - ostracised by the community

 - loss of employment/income

 - loss of access to education/opportunity

 - unwanted pregnancy, abortion

 - breakdown of support structures


	[For the perpetrator]:
· STDs, HIV/AIDs

· loss of employment/income

· loss of reputation

· shame

· rejection by spouse/family

· security risk



	[For the community]:
· loss of trust

· unwanted children

· drain on resources

· breakdown of support structures


	[For the Organization]:
· loss of trust from community

· loss of funding

· security risk

· loss of staff


· Explain:  

· There are a large number of consequences to sexual exploitation and abuse, many of which are serious and long-lasting.  This is the reason that we must take this issue seriously – it is because harm is being caused.  
· Our role is important not to monitor the behaviour of our colleagues but to protect vulnerable people from being harmed.  
· Whilst the victim suffers the most consequences and must always be our first priority, we also need to remember that others bear the consequences of sexual exploitation and abuse, including the community and the Organization.  

· Our work relies on the trust of the local community.  When we breach this trust, we become less effective and reduce our capacity to help others.  In some instances, this can even have an impact on our security.  
· Although we are aware that the majority of staff and partners are not engaged in sexual exploitation and abuse, it does affect all of us and the work that we do.   For this reason, and to help the victims, we must respond and report when sexual exploitation and abuse occurs.

SESSION 5: PROTECTION AND HUMAN RIGHTS
OBJECTIVES: 

By the end of this session, participants will be able to define protection and outline the roles and responsibilities of duty-bearers
5.1: BASIC PROTECTION CONCEPTS
PPT SLIDES #23-31
· Exercise: Understanding Protection. 
· Ask group to break into three groups. Each group is given a different question to discuss: 

1. Define what is protection? 

2. Who needs protecting? 

3. Who should protect?

· The first group reports back and then facilitators clarify as per the elements of the PPTs.

· List the main protection themes and then go through them one by one by asking, in plenary, the group to discuss each, before showing on the PPT, clarifying as per below, if necessary.

Notes
WHAT IS PROTECTION
Safety – Keeping people safe. Good humanitarian work is as much about securing personal safety as it is about providing for their material needs. Personal safety is essential and must be at the forefront of all protection work. 

Dignity – The inner emotional experience of an individual is as important as their outward physical needs. All kinds of violations and abuses are attacks on the dignity of a person. To keep one’s dignity is often the highest priority for people enduring war and disaster. If people lose a sense of themselves as free and valuable human beings, they are close to losing everything.

Integrity – Brings together the priorities of safety, dignity and material needs. It captures the importance of a person’s completeness as a human being as a combination of physical, emotional, social, cultural, and spiritual attributes. To violate or deprive someone in any way is to attack and damage their integrity: it is to wound them physically, psychologically, emotionally or socially. 

Protection as empowerment – People are always key actors in their own protection. The principle of supporting and empowering communities at risk that are actively working for their own protection – both practically and politically – needs to be maintained in a core strategy in protection work. Protection that is delivered by people, rather than to them is likely to be more durable. 

Protection as rights-based – Protection is understood by many governments and international organizations in terms of rights. It is internationally recognized that people have rights to protection, while authorities and individuals have legal obligations to respect the law and ensure protection.

This rights based approach to protection is summarized by the consensus reached in 1999 by a wide group of organizations regularly convened by ICRC in Geneva, and published in Strengthening Protection in war: A search for professional standards (2001). 

Read out ICRC protection definition (2001) on PPT and clarify understanding: 

“all activities aimed at ensuring full respect for the rights of the individual in accordance with the letter and spirit and the relevant bodies of law, i.e. human rights law, international humanitarian law,  and refugee law. Human rights and humanitarian organizations must conduct these activities in an impartial manner and not on the basis of race, national or ethnic origin, language or gender”. 

2. WHO NEEDS PROTECTING?

  Exploring Vulnerability:
· Refugees/Internally displaced persons – displaced, broken social systems and breakdown of community-based systems, poverty, lack of sources of income, lack of knowledge of local language, culture, laws, social systems, trauma from war/family separation, disabilities (mines, etc.), all resulting in dependency on aid agencies and host country
· Women and girls– Men killed or fighting during war leaving women and children without income, shelter, protection, gender-based violence perpetrated during wartime, lack of financial independence, lack of power in the household, physically weaker than men, harmful cultural practices set up to control women’s bodies and sexuality, because of their triple roles in keeping up the house, reproductive responsibilities and community responsibilities, less able to make social ties in the community with powerful people than men, lack of knowledge about their rights, greater expectations to uphold and abide by cultural practices. 
· Disabled – lack of equal access to services, developmentally and physically disabled people are often more dependent on others
· Same sex couples – lack of access to specialized services, discrimination
· Minorities – racism, xenophobia, lack of knowledge of language/cultural practices, lack of equal access to services that are culturally relevant, lack of equal political rights and representation in decision making

3. WHO SHOULD PROTECT?

1) States

· States are the primary actors responsible for the protection of civilians.  Also, during war, they are required to educate and control the conduct of all armed forces on their territory and to prosecute all those who breach international humanitarian law. Where states cannot meet all their humanitarian/human rights responsibilities directly, they are charged with enabling the provision of humanitarian action by impartial organizations.

2) Mandated and specialized agencies

Several internationally mandated humanitarian and human rights organizations are charged by states to lead on particular aspects of humanitarian protection and specific groups of protected persons. 

· UNHCR – works with states for the protection of refugees and internally displaced persons (IDPs)
· International Committee of the Red Cross (ICRC)– overseeing implementation  and development of international humanitarian law and actively working with all parties in a conflict to protect persons affected by armed conflict including civilians, detainees, prisoners of war and the wounded. 

· Office of the High Commissioner for Human Rights (OHCHR) – promote and protect human rights

· Office for the Coordination of Humanitarian Assistance (UNOCHA) – coordinate international humanitarian action.

· UN Children’s Fund (UNICEF) – protect women and children

· UN Food and Agriculture Organization and the World Food Program – help states meet their food security needs

· World Health Organization (WHO) and International Labor Organization (ILO) – support state and international efforts to secure health and employment in line with international standards

· International Organization for Migration (IOM) – assists with the movement or voluntary return of endangered populations and is engaged in counter-trafficking research and operations.

3) Non-mandated agencies

Other impartial humanitarian NGOs are also entitled to offer humanitarian action in support of persons affected by armed conflict and disaster. They make this offer in line with the general principle that individuals and groups, as well as states have a responsibility to promote and respect human rights. 

5.2: HUMAN RIGHTS AND HUMAN RIGHTS INSTRUMENTS 

PPT SLIDES # 32 - 33
RESOURCES: HANDOUTS #6: UDHR, #7 CRC, #8 CEDAW

OBJECTIVES:
By the end of the session, participants will be able to define the key human rights concepts. 

Participants will also be able to identify the relevant principles in the key conventions relating to sexual exploitation and abuse and protection

· Exercise: Energiser
‘As and Bs’

· Find an open space. 

· Participants are asked to identify silently (without letting anyone know) one person in the group to be their A and one person to be their B. 

· Facilitator explains that each person must try to get as close to their ‘B’ as possible and as far away as possible from their ‘A’. People should be encouraged to move as quickly as possible – the only rule is that they are not allowed to touch anybody.

· After a few minutes, they are asked to reverse the process. (close to ‘B’s” and far away from ‘A’s’.

· The exercise should get them moving in different ways and generate laughter.
KEY CONCEPTS

· The facilitator should introduce this section by giving a brief definition of the key concepts related to Human Rights as per the PPT. 

Human Rights: The Basic needs that all governments have agreed that men, women and children are entitled to. They are founded on respect for the dignity and worth of each person.

Universal: Applied equally to all people without discrimination

Inalienable: Something that cannot be taken or given away. You are born with it. Every human has inalienable rights because they are human.

Primacy: Governments have agreed that when Human Rights conflict with Laws and customs, the Human Rights are the ones to be respected.

5.3:HUMAN RIGHTS INSTRUMENTS
· Ask: How do we know what governments have agreed are our rights?

Notes:
· The answer is: international human rights instruments (An additional answer is through international customary law – but there is no need to discuss this).

· There are a number of human rights instruments, including: 

· The Universal Declaration on Human Rights (UDHR)  adopted in 1948. The UDHR recognizes freedoms and rights to which all individuals, men, women and children, are entitled.
· The International Convention on Civil and Political Rights (ICCPR).

· The International Convention on Economic, Social and Cultural Rights (ICESCR)
· Other Human Rights Instruments have been developed which focus on the specific needs of other groups: 

· For children, the Convention on the Rights of the Child (CRC) 
· For women, the Convention on the Elimination of all forms of Discrimination against Women (CEDAW).
· For refugees, the Refugee Convention (1951) and the 1967 Protocol, and the Organisation of African Unity Convention.  
· Internally Displaced Persons are covered by National law, but there are also the Guiding Principles on Internal Displacement
.

· Other Africa-specific instruments include: The African Charter on Human and Peoples’ Rights (1981) and The African Charter on the Rights and Welfare of the Child (1990) 
· These are all instruments of Human Rights Law.
· There is also International Humanitarian Law (IHL). 
· IHL includes the Geneva Conventions. 

· HR Law applies to our conduct at all times, while International Humanitarian Law (IHL) applies to internal and international armed conflict (i.e. during war-time). 

NB. In response to a question about which law applied during the Kenyan Post-election violence, what happened during the post electoral period would not fall under either war or internal armed conflict, but more internal disturbances. International Humanitarian Law, therefore, did not apply.   HR law applies at all times. 

· Exercise: Human Rights and SEA.
· The rights to shelter, food are included in the ICESCR and have a relevance in terms of protection from SEA. But for the purposes of this exercise three other instruments are being used: the CRC, UDHR and CEDAW, which all have components strongly related to SEA:

The Universal Declaration of Human Rights (UDHR)
· Establishes basic rights to which all men, women and children are entitled, without discrimination such as the right to life, liberty and security, the right to education, to live free from torture.

The Convention on the Rights of the Child (CRC) was established to ensure under 18 receive special protection. The four main principles are:

· Non-discrimination

· Best interests of the child when government decisions are made

· The right to life, survival and development

· The right for children to express their opinion and have their opinion taken seriously

The Convention on the Elimination of all Forms of Discrimination Against Women (CEDAW)

· The UDHR applies to men and women equally but discrimination still occurs widely. CEDAW was thus developed. Themes addressed include participation in public and family life, choice in marriage and sexual abuses. 
· Divide the group into three. Each group is given Handouts 3-5: shortened copies of the UDHR, CEDAW and CRC. Each group identifies which human rights violations have occurred when SEA occurs. They report back in plenary and discussion. Other groups mark their copies for future reference.
· NB. If time is short, the group can go through one (probably UDHR) in plenary.

Notes

The facilitator should ensure the following are mentioned:

· The right to life, liberty and security of the person

· The right to the highest attainable standard of physical and mental health

· The right to freedom from torture or cruel, inhuman, or degrading treatment or punishment

· The right to freedom of opinion and expression, to education, to social security and personal development

· The right to food [facilitator can note connection with trading food aid for sex]

· From CRC – The right to protection against all forms of neglect, cruelty and exploitation

· From CEDAW – Women should be protected from physical, sexual and psychological violence occurring in the family, in the general community or offenses perpetrated or condoned by the State

· From CEDAW – States should condemn violence against women and should not invoke ay custom, tradition, or religious consideration to avoid their obligations with respect to its elimination.
5.4: THE CHALLENGE OF PROTECTION

PPT SLIDES # 34
· Plenary Discussion: Protection Challenges

· Facilitator to ask participants, despite the legal frameworks in place, why do people not often enjoy the protection they are entitled to?
· Write them on flipchart 
As humanitarian workers, it is important for us to better understand dynamics that help to bring about violent, abusive and/or exploitive behaviour in order to understand how to address it. There are many reasons people violate international humanitarian and international human rights laws, as illustrated on the PPT.

6: BACKGROUND TO PSEA AND CODES OF CONDUCT
PPT SLIDES # 35-45

RESOURCES: HANDOUTS: #9 CORE PRINCIPLES, #10 QUIZ, #11 QUIZ ANSWERS, #12 FACILITATORS GUIDE “To serve with pride”#13 CASE STUDIES, # 14 CASE STUDIES ANSWERS
OBJECTIVE:

To provide information on the potential for widespread SEA as evidenced in previous humanitarian emergencies.

6.1. Background to PSEA

· Plenary: Background. 

· Ask what do people know about how SEA gained prominence? 
· Provide additional information based on the information below
Notes

In 2001 UNHCR/SCF conducted a survey in Liberia, Guinea and Sierra Leone – interviewed 1500 children and adults (IDPs and refugees) – to determine the scope of sexual violence and exploitation of children. 

· Discovered extensive exploitation and abuse. Sexual exploitation mainly taking the form of casual encounters between the exploiter and the survivor. 

· The prime exploiters included agency workers from local and international NGOs and UN agencies – those entrusted to protect and assist. 

· The implicated agency workers were using humanitarian assistance and services (medication, food, plastic sheeting, education, skills training, school supplies and building materials) in exchange for sex with girls under 18 and women.

· 67 individuals from a range of agencies were implicated

The findings that NGOs workers had engaged in abuses shocked many agencies. They had not realized the potential of abuse in refugee locations and many began putting systems in place aimed at reducing the risks. Individual agencies developed Codes or systems but also the IASC
 developed a Task Force to look into the issue and it came up with a number of tools for protection from sexual exploitation and abuse. Some donors, UNHCR and the US State Department’s Bureau for Population, Refugees and Migration (BPRM) included now require implementing partners to have Codes.

The recommendations from the IASC provided the basis of content in the UN Secretary-General’s ’s Bulletin, which applies to all UN employees and employees of Implementing partners. It, therefore, reinforces our local initiatives in that it outlines standards which are requirements for all UN employees and employees of UN Implementing Partners. The IASC generated six core principles for inclusion in any code of conduct.
6.2. Codes of Conduct
· EXPLAIN: Not all organizations are covered by the SG’s Bulletin. Other bodies, such as the Red Cross and Red Crescent Societies have their own code. Yet some organizations do not have a code of conduct that covers exploitation and abuse. The IASC’s six core principles are those that should be included in any Code of Conduct. 

· Ask: Which organisations here have Codes of Conduct? 

· The participants should be given the 6 core principles (Handout #9). 

· Read together and discuss pertinent points. 


Exercise: Quiz
· Give out Quiz (Handout #10). Each participant to spend a few minutes to answer questions. 
· Then in plenary go through the answers on flipchart (Handout #11). 

· Explain:
· Regardless of what we as employees think of the SG’s Bulletin, the six principles, or the Codes of Conduct developed by the agencies we work for, we must abide by them. 
· It is a set of standards that we must comply with. If we do not agree with our organization’s code of conduct, we should probably choose to work elsewhere, or change our field of work. 
· Even one case of SEA has the potential to destroy an organization’s reputation, and may even lead to an organization’s closure. 
· FILM

· Show: To serve with Pride – UN PSEA film (25 mins.). Then, facilitate a discussion about the relative merits of the two films for the Kenya context as per the facilitators guide (HANDOUT # 12). 
B) EXERCISE: CASE STUDIES
· Break into groups. Each group is given a list of case studies (HANDOUT# 13). Each group reviews one of the scenarios, to determine whether the scenario constitutes misconduct or not, according to the SG’s Bulletin and the Core Principles. NB. These cases studies refer to examples of UN staff members. Facilitators can re-write case-studies using NGO or other examples.
· Feedback according to time and answer sheets provided (HANDOUT #14). 

	EXAMPLE OF PROHIBITED ACT
	WHY IT CONSTITUTES MISCONDUCT 



	1.  Betty is a 16 year old girl living in a small village.  Betty has four younger brothers and sisters.  Her parents do not have very much money and find it very difficult to pay for education, clothing and food for all of the children.  There had even been some discussion about Betty dropping out of school to assist her mother in working at the market.  However, all the problems have been solved as Betty has started a sexual relationship with Johnson, a senior UNHCR officer. He has promised to pay for her school fees and help to pay for her brothers and sisters to continue with their education. Betty’s parents are very relieved that this opportunity has come and encourage Betty to maintain the relationship.  It has really helped the family and now all the children can continue in school.
	This constitutes an act of sexual exploitation and abuse as defined in section 1 of the SGB and prohibited in section 3.2 (a) because Johnson has abused a position of vulnerability, differential power, or trust, for sexual purposes and had sex under unequal or coercive conditions.  Johnson has also violated the standard in section 3.2 (b) which prohibits sexual activity with anyone under 18, regardless of the local age of consent and the standard in section 3.2 (c) by exchanging money for sex.  

Johnson has also failed his obligation to create and maintain an environment that prevents sexual exploitation and abuse (section 3.2 (f)).

	2.  Marie is a 30-year-old refugee whose desperate circumstances have forced her into prostitution.  On Saturday night she was picked up by John, a UNICEF staff member in a UN car, as he was driving back home after dinner. John took her home and paid her for sex. As prostitution is not illegal in the country where he is posted, he figured he was doing nothing wrong.  
	This constitutes an act of sexual exploitation and abuse as defined in section 1 of the SGB and prohibited in section 3.2 (a) because John has abused a position of vulnerability, differential power, or trust, for sexual purposes and had sex under unequal or coercive conditions.  John has also violated the standard in section 3.2 (c) by exchanging money for sex. Because of the inherently unequal power dynamics between UN staff and beneficiaries of assistance, and therefore because of the risk of sexual exploitation and abuse occurring, the SGB strongly discourages sexual relationships between UN staff and beneficiaries of assistance (section 3.2 (d)).  It requires staff to exercise good judgment as these relationships also undermine the credibility and integrity of the work of the UN.  John has also failed his obligation to create and maintain an environment that prevents sexual exploitation and abuse (section 3.2 (f)).

	3.  Josie is an adolescent refugee girl in one of the camps.  Pieter, one of the food distribution staff who works for WFP, has offered to give her a little extra during the distribution if she will be his “special friend”.  She agrees willingly.  Both of them agree that they should start a sexual relationship and neither one of them think that anything is wrong.  Josie hopes that the relationship will be a passport to a new life in another country, and Pieter does nothing to discourage these hopes.
	This constitutes an act of sexual exploitation and abuse as defined in section 1 of the SGB and prohibited in section 3.2 (a) because Pieter has abused a position of vulnerability, differential power, or trust, for sexual purposes and had sex under unequal or coercive conditions.  Pieter has also violated the standard in section 3.2 (b), which prohibits sexual activity with anyone under 18, regardless of the local age of consent and the standard in section 3.2 (c) by exchanging goods for sex.  This standard includes any exchange of assistance that is due to beneficiaries of assistance.

Because of the inherently unequal power dynamics between UN staff and beneficiaries of assistance, and therefore because of the risk of sexual exploitation and abuse occurring, the SGB strongly discourages sexual relationships between UN staff and beneficiaries of assistance (section 3.2 (d) of the SGB).  It requires staff to exercise good judgment as these relationships also undermine the credibility and integrity of the work of the UN. Pieter has also failed his obligation to create and maintain an environment that prevents sexual exploitation and abuse (section 3.2 (f)).

[Although it is beyond the scope of this exercise, Pieter’s misuse of UN property also constitutes misconduct.] 

	4.  Joey is a locally-hired driver for a UN agency, who transports relief items from the warehouse to the refugee camp where the items are distributed.  On one of his trips he recognized a 15-year old refugee girl walking on the side of the road and gave her a lift back to the camp. Since then, to impress her and win her over, he frequently offers to drive her wherever she is going and sometimes gives her small items from the relief packages in his truck, which he thinks she and her family could use. The last time he drove her home she asked him inside her house to meet her family. The family was pleased that she had made friends with a UN worker.  Joey really likes the girl and wants to start a sexual relationship with her.  He knows her family will approve and so he asked the girl to be his girlfriend and spend the night with him.
	This constitutes an act of sexual exploitation and abuse as defined in section 1 of the SGB and prohibited in section 3.2 (a) because Joey has attempted to abuse a position of vulnerability, differential power, or trust, for sexual purposes and have sex under unequal or coercive conditions.  If he has sex with the girl, Joey will also violate the standard in section 3.2 (b), which prohibits sexual activity with anyone under 18, regardless of the local age of consent and the standard in section 3.2 (c) by exchanging goods and services for sex.

Because of the inherently unequal power dynamics between UN staff and beneficiaries of assistance, and therefore because of the risk of sexual exploitation and abuse occurring, the SGB strongly discourages sexual relationships between UN staff and beneficiaries of assistance (section 3.2 (d)).  It requires staff to exercise good judgment as these relationships also undermine the credibility and integrity of the work of the UN.  Joey has also failed his obligation to create and maintain an environment that prevents sexual exploitation and abuse (section 3.2 (f)).

[Although it is beyond the scope of this exercise, Joey’s misuse of UN property and having an unauthorized passenger in a UN vehicle also constitute misconduct.]


6.2: DIFFICULT CHOICES

PPT SLIDES # 46- 52
HANDOUT # 15 DIFFICULT CHOICES
· Exercise: Difficult Choices. 

· This exercise will help us to examine our own values and assumptions related to sexual exploitation and abuse, and to begin helping us to understand how and why organizations developed Code of Conduct for their employees. 

· Break up into two groups and give out HANDOUT #15, DIFFICULT CHOICES and ask participants to write agree or disagree next to each bullet point.  Follow with a discussion.

· People should be allowed to have sex with anyone over the age of consent in the country concerned, even if that age is under 18

Notes:

Core Principles state:” sexual activity with children (persons under the age of 18) is prohibited regardless of the age of majority or age of consent locally. Mistaken belief in the age of a child is not a defence.”

The age of consent is lower than 18 in many countries yet the age recognised in the code is 18 as based on the Convention on the Rights of the Child (CRC). This, therefore, is the age to be used by humanitarian assistance agencies and state signatories to the CRC.

· A beneficiary who is employed by a humanitarian organization must abide by the same standards of sexual behaviour as any other humanitarian worker.

Notes:

Staff are often recruited from beneficiary communities and this can blur the distinction between professional and private relationships with other members of the beneficiary community. E.g. while relationships with beneficiaries are strongly discouraged, this would not apply to beneficiary aid workers who are married to other beneficiaries. These workers are, however, bound by the core principles. As the IASC reports says: “ By accepting work with humanitarian agencies, humanitarian workers also have to accept the special responsibility for humanitarian care that goes with the job.”

· If a driver working for an organization contracted by UNICEF to deliver supplies is found having sex with a minor, UNICEF should ensure that he/she gets fired.

Notes:

The Core Principles are intended to include all those involved in the delivery of international assistance – national and international staff. The employee of a national partner who violates this code should face disciplinary action. This may include termination of employment or other disciplinary measures. Where a criminal law has been broken, legal authorities may be notified. The Core Principles state: “Sexual exploitation and abuse by humanitarian workers constitute acts of gross misconduct and are therefore grounds for termination of employment.”

· The sex life of an employee of a partner NGO is his/her own business. Organizations should not get involved in what a staff person does outside of work hours.
Notes:
As humanitarian staff and volunteers, we must not engage in behaviour outside working hours which undermines the work we do on behalf of affected communities during working hours. We must adhere to even higher standards because of the power and privileges associated with our position.
· Sexual violence and sexual exploitation by respected members of the community, such as doctors and teachers is very rare.
Notes:

SEA is a problem in every country around the world. Those in positions of authority, such as teachers and doctors can abuse their power and status to exploit children and women. 

· Girls who have sex with teachers are just as much to blame as the teacher
Notes:
It is important to recognise the unequal power relationships that exist in situation when sex is traded for food or other supplies. Girls and women are particularly vulnerable in crises situations and have few options. Those in positions of authority, such as teachers, on the other hand, have access to resources and power. Therefore it is important to stress their responsibilities and mandate to protect.

Sometimes there are grey areas. In some situations it may be difficult to determine if a core principle has been violated, and what the appropriate (disciplinary) response should be. While certain things still remain grey, the SG’s Bulletin and Codes of Conduct developed in line with the SG’s Bulletin have provided a greater sense of clarity regarding what behaviours are and are not appropriate. 

DAY TWO


· FILM: 

· Show the FilmAid International (http://filmaid.org/ ) film, “NO EXCUSES’’ dealing with aid workers compliance with Codes of Conduct. Explain that while this refers to the Kenya context it still relates to the expected principles of behaviour outlined in the training being delivered. Follow the film with a facilitated discussion.

SESSION 7: PREVENTION OF SEXUAL EXPLOITATION AND ABUSE
7.1: PSEA MAINSTREAMING EXERCISE

PPT SLIDES # 53 - 58
HANDOUTS #16 WHAT WOULD YOU DO? #17 ROLE PLAY, #18 TEMPLATE, #19 CHECKLIST

OBJECTIVE:

To recognise the inherent weaknesses of many humanitarian programmatic responses in terms of SEA and to examine the different options available for mainstreaming SEA through programme analysis. 

· There follows two exercises. The facilitator can do both or just one. The main objective is to look at the situations and see how these things can happen but also, particularly in the second exercise, how events can be changed by incorporating measures to protect beneficiaries through project design and logistical arrangements. 

· EXERCISE:  What would you do?

· Break up into groups then hand out the “what would you do” scenario. 

· Each group reads the scenario and answers the questions that follow (HANDOUT # 16).

· Exercise 3: Role Play

· In advance, the facilitator will have identified three ‘actors’. They are each given a card with scenario 3. They practice acting it out during a break. (Handout #17)
“A woman arrives at an IDP Camp and tries to get shelter and non-food items (NFI). She is sent to the warehouse to collect her NFI. The man in charge of the warehouse tells her that she is not eligible for non-food items. He tells the woman the camp rules say she must stay in the camp for two weeks before being given NFI. The man goes on to say that he might be able to help her and she should come back to the warehouse later that evening.  Another NGO worker observes the conversation’. 

· The ‘actors’ stage the role-play. 

· The facilitator facilitates a discussion about what has happened – what should have happened – what should happen next. Are there any risks for exploitation in this scenario? Discuss these risks. Could anything be done to reduce the risks in this scenario?  Does the NGO worker who observed the conversation have any responsibility in a situation like this? 
· If the facilitator is confident at facilitation this sort of activity, s/he can encourage another member of the group to take the place of one of the characters and the whole scene can be re-acted showing a different way of behaving or of adjusting systems so that SEA is less likely to occur. 

· HANDOUT # 17
· EXPLAIN: One of the most effective and sustainable ways of reducing sexual exploitation and abuse is to incorporate measures to avoid it in our programme design, the way we operate and manage our projects and the example we set to our colleagues and employees. This is known as mainstreaming. 

· The facilitator introduces the mainstreaming template (HANDOUT # 18) and goes through the PPT slide with the example.

· EXERCISE: The group identifies programme areas they are interested in and they divide up accordingly – no need to have same size groups. They should imagine they are setting up a project in an IDP site or a refugee camp. They should go through the particular stages of project set-up and for each, identify the potential vulnerabilities to SEA. For each vulnerability, they should identify how they will attempt to prevent and/or respond. They should then identify a monitoring mechanism. 

Example:
	PROGRAMME: RELIEF DISTRIBUTION


	PROGRAMME AREAS
	VULNERABILITIES TO SEA
	PREVENTION AND RESPONSE
	MONITORING METHODOLOGY

	Selection of beneficiaries


	· Some vulnerable groups may be left out.

· Families may be identified as opposed to individuals.


	Ensure that those tasked with beneficiary identification are trained to ask appropriate questions and look for means to ensure inclusion
	Random checks at IDP site

Regular reviews of figures

Supervision



	Distribution  


	· Unsafe location

· Poor information about timings 

· Ignorance about relief items due to beneficiaries

· Long queues

· SEA perpetrators amongst distributors
	Information provided through various means on services and rights

Implemented Code of Conduct 

Training 

Reference checks

Ensure vulnerable groups prioritised

Beneficiary (women)  participation
	Regular Code of Conduct refreshers/trainings

Random spot checks by supervisors

Interviews with beneficiaries




Notes:

Direct provision of essential supplies can result in severe power imbalances, when one individual’s well-being depends on the will of others. Too often women are coerced to engage in sexual relations in exchange for essential relief supplies. 

Sexual exploitation often occurs in camp situations when women are given materials to build shelter, men have been known to take advantage of a woman’s unfamiliarity with this task asking for sex in return for building her shelter. This risk may be intensified by the large number of households headed solely by women in the camps and the simultaneous interruption of economic activities. An additional consideration is the added workload and the specific roles and responsibilities of women in the camps. 

· After 15-20 minutes, the facilitators interrupt and introduce the Checklist (HANDOUT #19). 

· IRC Kenya developed a Checklist, which can be used as a tool to examine our projects critically from an SEA/protection perspective. This Checklist is a tool to help this mainstreaming process.  Each group report back in plenary. Facilitator asks whether the exercise is manageable and something that can be done for all agency projects.

· Each group reports back on their work.
· After each group the facilitator requests participants to identify which mainstreaming strategies are cross-cutting. These are written on the flipchart.
Notes

Some of the following cross-cutting prevention and response activities may emerge:

Gender mainstreaming policy

Adopting, signing and reinforcing the Code of Conduct

Reference checking

External evaluations

Training/capacity building

Installing disciplinary measures

Information/advocacy for beneficiaries

Adequate resources/contingency planning

Resource tracking

Community participation

Appropriate reporting and complaints mechanisms

Disciplinary measures and criminal referrals

Monitoring/supervision

Action plans

Inclusion of SEA vulnerabilities in aid needs assessments
Session 8:  PREVENTION AND RESPONSE MECHANISMS

8.1: REPORTING, RECEIVING COMPLAINTS AND INVESTIGATIONS

PPT SLIDES # 59

· Energiser: Fruit Salad

· The group sit on chairs in a circle. The facilitator goes around naming each participant either: orange, pineapple or banana.
· One person stands in the middle. Her chair is removed. 

· She calls out one of the fruits. If she calls out Orange. All the oranges must swap place. The one left without a chair is now in the middle. 

· If the one in the middle calls out Fruit salad everybody must move.  

If there is no space for chairs, it can be done with the spots marked by post-it notes.

At the end of the exercise, the group will be mixed up and away from their tables. They remain where they are for the next activity. 

BARRIERS TO MAKING COMPLAINTS

· Exercise: Why I don’t complain

· In pairs, each participant recounts a time when they were disgruntled or dissatisfied with something and wanted to complain but did not, e.g. a bad meal, being annoyed when a friend cancels an evening out.
· Each pair discuss the feelings they had and why they did not complain.
· In plenary report back feelings and reasons why they didn’t complain and facilitator write up on flipchart
Notes:

Some that might emerge:

· Would not change anything/not worth the effort

· liked the person involved/didn’t believe they would do it

· didn’t think anyone would believe me

· fear of getting it wrong or misinterpreting situation

· didn’t want the person to get in trouble or lose their job

· would create a lot of trouble/attention for me

· fear of losing own job or status

· didn’t want to create a fuss or be seen as a troublemaker

· thought too trivial to complain about in the context or would be seen that way

· it’s not done to complain about things/people would look badly at me for complaining

· not my role to complain, no right to complain

· cultural issues and norms (seen as acceptable practice in the country) 

· nervous about/embarrassed to speak out

· fear of revenge or retaliation

· felt ashamed

· felt guilty or that it was my fault

· worried that people would think it was my fault/fear of being blamed

· didn’t want to look like a fool

· didn’t think anyone could do anything about it

· didn’t know how or where to complain

[Sometimes participants do not come up with feelings of embarrassment, guilt or shame.  If so, ask questions to elicit these options and write them up.]

· Ask: Would any additional obstacles and feelings arise if the complaint was about sexual exploitation and abuse?
· Ask: What might stop people from coming forward in Kenya?

· Ask: What might make it easier for people to come forward in Kenya?

Notes: 

If not suggested by the group, mention some of the following as important elements for creating an accessible environment and helping people come forward to complain:

· Having a clear reporting mechanism in place;

· Not making judgements on validity or credibility of complaint - ensuring all allegations that come forward are passed through the reporting mechanism;

· A safe and private space for individuals to make a complaint without being interrupted.  This space should not, however, be solely related to receiving allegations;

· Trained staff - ensuring that staff understand their responsibilities to report;

· Raising awareness with the communities regarding appropriate and expected staff behaviour;

· Raising awareness with the communities on how to report;

· Helping staff and communities understand how reporting protects them and is positive and not negative;

· Having organizational policies that protect staff from harassment and false allegations from fellow staff members;

· Accessibility - ensuring that communities and staff have different ways to access to the reporting structure at both the capital and field level, including anonymous access;

· Confidentiality – having a confidential/”need to know” protocol in place to protect individuals who make an allegation;

· Safety - having systems in place to ensure the safety and security of persons who come forward to complain;

· Inclusiveness – involving communities in awareness raising activities on the rights of women and children; and

· Having access points particular to the special needs of children.

· ASK:  What would be most important in Kenya?

· EXPLAIN: This exercise highlights that there are various things that organisations need to do to ensure that beneficiaries feel comfortable and safe enough to make a complaint. 

· It also shows that there is probably massive under-reporting of SEA cases, therefore when victims do come forward they should be made to feel comfortable and reassured that they have made the right decision.

8.2: SEA COMPLAINTS MECHANISM:

PPT SLIDES #60-61
OBJECTIVE:

To enable participants to reflect on the vital mechanisms, which need to be in place to ensure prevention and practical response to cases of sea.

· EXPLAIN: Purpose of an SEA complaints mechanism:  To enable beneficiaries and staff to make SEA complaints and to seek redress in safe environment. The mechanism should be effective, accessible and safe for the users.

Factors to consider when establishing complaints mechanisms:

· Participatory: The agency (ies) shall consult with beneficiaries about the relevant ways to submit complaints.
· Documented procedures: The agency (ies) shall have a documented procedure to handle complaints that is understood by staff and beneficiaries
· Dissemination and feedback procedures: The agency (ies) shall develop and implement an information and communication plan that ensures beneficiaries are aware of:

· their right to file a complaint 

· the existence, purpose, parameters and process of the complaint procedure

· principles of investigation: The Agency (ies) shall verify that that all complaints received are handled according to the stated procedures.
· Documentation and analysis: The agency (ies) shall maintain complaints data for the number and nature of complaints submitted. This data shall be analyzed with trends documented [mention confidentiality]
· [Mention common complaints mechanisms – facilitators should discuss the possibility of having a complaints mechanism that is common to all agencies on the ground in a given locale and discuss the pros and cons]

· Interagency referral system: The agency (ies) shall have a published policy and procedure to ensure the safe referral of complaints capable of addressing the confidentiality of complaints.
· EXPLAIN: the various means that can be adopted so that beneficiaries can make complaints – Discuss the pros and cons of complaints boxes, use of focal points etc. 
· Emphasise that a variety of mechanisms are necessary, because not all channels will work for all complainants. Those that work for a woman may not work for a child or a disabled person, for example. A regular review of complaints mechanisms should be carried out to check that they are suitable.

8.3: REFERRALS AND VICTIM ASSISTANCE

PPT SLIDES: #62
HANDOUT: UN VICTIM ASSISTANCE STRATEGY

OBJECTIVE: 
To inform participants of one example of a policy on assistance to victims of SEA, as one component of SEA programming

· Explain:

· Assistance to victims can be a component of SEA programming. It may be something that your organisation decides to undertake.

· The UN now has a policy on victim assistance, which is one particular example.

· What is the scope of the policy?

· Victims of SEA by UN and related personnel (i.e. implementing partners and subcontractors) 

· Who receives assistance? 

· (i) alleged victims (also known as “complainants”) (ii) victims (i.e. once the allegations are proven) (iii) children born of SEA.

· What types of assistance are provided? 

· Medical, Psycho-social, Legal, Material. 

· What assistance is provide when?

· Alleged victims receive basic assistance that can’t await the conclusion of an investigation/trial, such as PEP kit for HIV within 72 hours and counselling.

· Victims whose cases have been proven would receive more extensive assistance.

· How would assistance be provided?

· “Victim support facilitators” would facilitate victims access to existing services, through referrals, contacting service providers on the victims behalf and provide transport to services etc. if needed.

· This strategy provides for one programme for all victims of UN and related personnel, not a different programme for each agency.  This is a victim-centred approach, given that victims are usually not concerned with the particular agency that employs the perpetrator but rather need a simple system they can understand regardless of where they perpetrator worked.

8.4: INVESTIGATIONS

PPT SLIDES #63-66
IASC MODEL COMPLAINTS AND INVESTIGATIONS PROCEDURES

· The facilitator explains a little about the IASC Model Complaints and Investigations Procedures document and refer them to it for further guidance to handle cases. It can be found on the ICVA website: www.icva.ch
· However, the brief points to mention are:

· Individuals within each participating organization have trained staff to carry-out investigations in a professional and confidential manner. Once an investigation is completed, the employer of the accused will either drop the case, if the person is found to be innocent, or take necessary disciplinary action, including termination of employment, depending on the seriousness of the crime.

· Not every staff should conduct SEA investigations.   It requires a trained person to undertake. Investigation requires entirely a training of its own.
· The facilitator explains about the Building Safer Organisations project which is no housed at the Humanitarian Accountability Project. BSO conducts investigations trainings around the world. More information about the trainings and materials are available at:
· http://www.hapinternational.org/projects/complaints-handling/building-safer-organizations.aspx
8.5: MANAGEMENT RESPONSIBILITIES

PPT SLIDES # 67-70

· Exercise: Management responsibilities.

· The following Core Principle is on a PPT slide:

Humanitarian workers are obliged to create and maintain an environment which prevents sexual exploitation and abuse and promotes the implementation of their codes of conduct. Managers at all levels have particular responsibility to support and develop systems which maintain this environment.

· In plenary, the group brainstorms what this actually means for managers – what they should do, how they could do it.

Notes:
This activity will recap some of the issues that came up in the previous programmatic exercise but the group may also come up with the following:

· Zero tolerance policy

· Distribution of code of conduct, SGB, etc.
· Complaints mechanisms

· Awareness-raising for beneficiaries

· Contracts and legal arrangements with partner organisations

· Training and awareness-raising for staff

· Recruitment procedures

· Programme design

· SEA focal points

· Victim assistance
· Divide the participants into small groups and each group takes one of the themes that emerged in the brainstorming. They should discuss what has happened in their own organisations:

a) what has been done

b) what needs to be done

c) what resources are available – what are needed

This is an opportunity to share best practice and give organisations without Codes of Conduct ideas for the way forward. 

· Report back in plenary some of the issues discussed.

9: THE WAY FORWARD – AN ACTION PLAN
PPT SLIDES: 71
HANDOUT # ACTION PLAN MATRIX 20
OBJECTIVE: 

The purpose of this session is to reinforce the need for organisational staff to take the lead in putting in place measures to minimise SEA. Staff can work as individuals within their own positions, as teams, as part of their organisation and as part of inter-agency forums to establish reporting mechanisms, reduce the opportunities for SEA to occur and to respond to cases and deal with victims appropriately. 

· EXERCISE: Individual and organisational responsibilities. 

· In small groups or pairs discuss some of the following (depending on time available you may wish to select just two or three to discuss):
· What can we do as individuals to minimise the potential for SEA to occur?

· What can we do as a group?

· What can we do as an organisation?

· What can we do as the aid community?

· Do we need to improve our programme design?

· Can we strengthen our staff induction?

· How can we make beneficiaries aware of their rights not to be abused and exploited?

· NOTE: The IRC checklist can also be used as a tool to examine our projects critically from an SEA/protection perspective and is a tool to help the SEA mainstreaming process.  Explain that at the end of each section there is space where organisations can add additional actions that they think are relevant. 

· ASK: What are some of the challenges to implementing PSEA within our organisations. 

· EXERCISE: ACTION PLAN. Divide the group up into interest areas: these may be geographical, for example, all those working in a particular IDP camp or area hosting IDPs, or they may be according to sectors or clusters. Provide HANDOUT #21.
· Each group comes up with a PSEA ACTION PLAN. They will agree on: 

· What needs to be done, 

· By what date 

· Assign responsibilities. 

· This activity can take some time depending on the size of the groups. It is worthwhile spending a significant amount of time on this activity as it will hopefully generate tangible results.  

· Each group reports back. The facilitator notes down what each group plans to do, with the aim of contacting that group to monitor progress towards their goals. 

WRAP UP

PPT SLIDES: 72-73
HANDOUT #2 POST-TEST, #21 TRAINING  EVALUATION

· Exercise: Post-test.

· Refer participants back to the Post-test. Ask the participants to re-visit the questions again and correct wrong responses. In plenary, ask participants to call out answers. 
WORKSHOP EVALUATION

· Feedback: 
· Each participant is asked to think about what they as trainers are going to take away with them from the training. 

· Participants stand in a circle with the facilitator in the middle and when s/he throws them the ball they must say it. 
· Workshop shop evaluation: 
· Share the evaluation checklist (HANDOUT # 21) with participants. 

· Explain that this will be a means to evaluate the training, in terms of agency implementation of protection from SEA. 

· Request the group to identify a time-frame for reporting back – ideally within one month. Then the SEA FP from UNICEF or UNFPA will call for feedback. 
· Facilitators collect in order to improve training materials and / or methodologies. 
Session 10:  TRAINING METHODOLOGIES: OPTIONAL
· Exercise: review of materials

· Share the training manual with participants for their review. In small groups – 3-5 people, they should reflect on the training and identify which sections, for them could be improved upon. Each group must give tangible suggestions and talk about how they would have done something differently. 
· Feedback in plenary.

· Exercise: Review of SEA training module. 

· The group reviews the SEA training module (1.5 hours). Each group prepare a section. Then two groups join together. Each group trains the other group on the appropriate section 

Note to Facilitators:


The facilitation methods are suggestions and can be modified as appropriate as long as the main learning objective of each section is met. If facilitators feel that they require more information on any of the issues addressed, or require additional guidance or resources, please contact: UNICEF (Tracy Vaughan Gough: � HYPERLINK "mailto:tvaughan@unicef.org" ��tvaughan@unicef.org�) or UNFPA (Jennifer Miquel: � HYPERLINK "mailto:miquel@unfpa.org" ��miquel@unfpa.org�)





Statements:


I can influence decisions made at community level.


I get to meet visiting government officials.


I get new clothes on religious holidays.


I can read newspapers regularly.


I have time and access to listen to the radio.


I would never have to queue at the dispensary.


I have my own bank account.


I can speak in extended family meetings.


I can afford to boil drinking water.


I can buy condoms.


I can negotiate condom use with my partner.


I only have sex when I want to.


I went to secondary or I expect to go to secondary school.


I can pay for treatment at a hospital if necessary.


I can speak at a village meeting.


I eat at least two full meals a day.


I sometimes attend workshops and seminars.


I have access to plenty of information about HIV.


I am not afraid of walking on my own at night.


I can question expenditure of household funds.


I am not afraid of violence in my home.


I have never had to line up or beg for food.





Sex or Gender?  





Women give birth to babies, men do not.  SEX








Little girls are gentle, boys are tough. GENDER








Amongst Indian agricultural workers, women are paid 40-60% of the male wage. GENDER








Women can breastfeed babies, men can bottle-feed babies. SEX








Most building site managers in Britain are men. GENDER








In Ancient Egypt, men stayed at home and did weaving. Women handled family business. Women inherited property and men did not.  GENDER








Men’s voices break at puberty, women’s do not. SEX 








In one study of 224 cultures, there were 5 in which men did all the cooking, and 36 in which women did all the house-building. GENDER








According to UN statistics, women do 67% of the work, yet their earnings for it amount to only 10% of the world’s income. GENDER








SIX CORE PRINCIPLES





Sexual exploitation and abuse by humanitarian workers constitutes acts of gross misconduct and are therefore grounds for termination of employment.





Sexual activity with children (persons under the age of 18) is prohibited regardless of the age of majority or age of consent locally. Mistaken belief in the age of a child is not a defence.





Exchange of money, employment, goods or services for sex, including sexual favours or other forms of humiliating, degrading or exploitative behaviour is prohibited. This includes exchange of assistance that is due to beneficiaries.





Sexual relationships between humanitarian workers and beneficiaries are strongly discouraged since they are based on inherently unequal power dynamics. Such relationships undermine the credibility and integrity of humanitarian aid work.





Where a humanitarian worker develops concerns or suspicions regarding sexual abuse or exploitation by a fellow worker, whether in the same agency or not, s/he must report such concerns via established agency reporting mechanisms.





Humanitarian workers are obliged to create and maintain an environment which prevents sexual exploitation and abuse and promotes the implementation of their codes of conduct. Managers at all levels have particular responsibility to support and develop systems which maintain this environment.





QUIZ and ANSWERS





Under the SG’s bulletin and the Core Principles, beneficiary employees are prohibited from having sex with people who are under the age of 18. True or False?





True – sexual activity with children (people under the age of 18) is prohibited regardless of the age of consent locally. This applies to incentive employees, international staff, local staff, etc.





Humanitarian workers are forbidden to have sexual relationships with beneficiaries under all circumstances. True or False?





False – According to the SG’s bulletin and the Core Principles, sexual relationships between humanitarian workers and beneficiaries are strongly discouraged, because such relationships are based on inherently unequal power dynamics. (If such a relationship develops, they must be non-abusive and non-exploitative. To protect against false allegations of SEA, humanitarian workers should always report such relationships to their supervisor.) 





If you suspect that a staff member is violating the standards in the SG’ Bulletin/Core Principles, you must (check all that apply):  


Tell him/her to stop


Investigate on your own


Report (to your supervisor/Head of Office/SEA Focal Point)





The answer is c) Report and this applies regardless of whether you are in the same agency. You 


must even report suspicions, via established agency reporting mechanisms or your


supervisor/Head of Office/SEA Focal Point. 





The SG’s Bulletin/Core Principles only applies to behaviour during working hours. True or False?





False – The standards in the SG’s Bulletin apply all the time (not just during working hours). There is a responsibility that comes with the position that extends beyond working hours. 





Scenario 1 – You are a male worker at a programme for out of school youth, with a good friend – also male – who works for a different NGO. Your friend really enjoys going out to the bar on Friday night and hanging out with the girls. He buys them drinks and often spends the night with one or another of them. You note that some of the girls look really young. 





Is there a problem? What do you do? Can someone’s job give him or her a position of power even when they are off-duty? What restrictions should there be, if any, on people’s behaviour when they are ‘off duty’? What do you think of the situation of these girls? What is the age of consent in Kenya?





* * *





Scenario 2 – In an IDP camp a mother is sitting by the cooking fire. The mother looks into the cooking pot and starts talking about needing more food for the family. She talks about having lost her husband and not knowing how to get any money.   Later that evening the woman’s 12-year-old daughter goes to talk to an NGO worker from the camp to see if he can get her a larger food ration.





Are there any risks for exploitation in this scenario? Discuss these risks. How should the NGO worker respond in a situation like this? 





PRE AND POST TEST





True or False – Following each of these statements, please circle true or false to indicate whether or not you agree with these statements.








1. The concept of gender is created by the social values and beliefs in a community.





TRUE: The roles are responsibilities given to men and women because they are male or female and are determined by the society in which they live.








2. The ability to have babies is a ‘gender’ trait of women.





FALSE: The ability to have babies is a sex trait of women





3. Acts of Sexual Exploitation and Abuse violate International Human Rights Instruments.





TRUE: All acts of SEA are a violation of a person’s human rights.





4. Sexual Exploitation and Abuse involves the abuse of Power.





TRUE: People in positions of power abuse their position to gain sexual access.





5. Rape CANNOT occur in marriage.





FALSE: Rape by definition is sex without consent. Marriage is not an excuse to force someone to have sex. (Although legally in Kenya, this is not acknowledged)





6. Forcing your daughter to marry someone that she does not want to is a form of Gender Based Violence.





TRUE: Women must be allowed to choose when and whom they wish to marry. 				





7. Giving a beneficiary that you work with extra food or goods if she will have sex with you is not wrong as long as she agrees to do it.





FALSE: Due to inherent unequal power relationships, this type of transactional sex is an abuse of power and is stealing from both the organisation and other beneficiaries who are entitled to the extra goods that are being used for sexual access.





8. According to the Core Principles it is none of my business if one of my work colleagues is breaking the rules. I am only responsible for myself and have no need to report my suspicions of my colleagues.





FALSE: All UN and NGO employees are obliged to report suspicions to the appropriate manager or focal point. Not reporting can result in disciplinary measures.








�� HYPERLINK "http://humanitarianreform.org/humanitarianreform/Portals/1/cluster%20approach%20page/kenya/GBV/GBVreportfinalMar7.pdf" ��http://humanitarianreform.org/humanitarianreform/Portals/1/cluster%20approach%20page/kenya/GBV/GBVreportfinalMar7.pdf�


� The term, humanitarian aid worker, covers all those people who are working to assist displaced people and other people affected by the post-election clashes in Kenya, thus it includes: professional and volunteer aid workers, government officials, representatives of community and faith based organizations and volunteers from affected communities themselves. 





� The Inter-agency Standing Committee is made up of UN agencies and NGO consortia. The work of the IASC Task Force has now been take over by the Task Force on the Protection from SEA of the Executive Committees on Humanitarian Affairs and Peace and Security (ECHA/ECPS)


� Available in pdf. format online at: � HYPERLINK "http://ochaonline.un.org/sea" ��http://ochaonline.un.org/sea�
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